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ABSTRACT 

In order to implement the Merdeka Curriculum, this study sought to understand 
how teachers perceived diagnostic assessment and how their perceptions and 
practices related to each other. In this case, the researcher combined a qualitative 
and quantitative methodology. This study presents the results and analysis of the 
information acquired through questionnaires, interviews, and classroom 
observations. The researcher separated the study into several sections in order to 
collect data on teachers' perception, such as their perceptions about the concept, 
preferred techniques, benefits, challenges, and strategies for using diagnostic 
assessments. Based on the research findings, it was determined that the teachers 
who joined the English change agent teacher batch-4 from Grobogan regency had 
successfully completed the diagnostics assessment. Teachers have good 
perception about diagnostic assessments as they found that the assessments are 
beneficial, which encourages them in conducting the learning process better.  

Key words: Teachers’ perception, practices, diagnostics assessment, Merdeka 
Curriculum 

 
A.  INTRODUCTION 

Merdeka Curriculum is the 

newest curriculum programmed by 

the Minister of Education The Minister 

of Education's. It is a replacement for 

the prototype curriculum that was 

proposed to address the learning loss 

during the COVID-19 pandemic. The 

transition from the 2013 curriculum to 

the Merdeka curriculum has brought 

about a number of adjustments and 

difficulties for both teachers and 

pupils. The Minister instructed that 

the curriculum have to be 

implemented in all schools by 2024, 

educational staff members must also 

be proficient in it. In actuality, the 

government does not provide as 

much offline coaching or training as it 

did in the prior curriculum. Any 

information on this curriculum is 

shared via the Guru Penggerak 

mailto:1rahma.dhafin@gmail.com
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(Change Agent Teachers) program 

and the PMM application or Learning 

Management System (LMS). 

The objectives, principles, goal 

and essential components of 

language teaching and learning have 

undergone numerous substantial 

modifications in the Merdeka 

Curriculum. The phases of learning 

planning, execution, and evaluation 

have undergone numerous 

modifications. Among these are 

teaching module, diagnostics 

assessment, student’s reflection and 

teacher reflection are designed to 

improve the proficiency of both 

teachers and students (Shadri et al., 

n.d.). 

Students' educational 

experiences are greatly influenced by 

their teachers, and a major 

component of their teaching 

strategies is evaluating students' 

progress in learning (Fitriani, 2019).  

According to Shadri et al., n.d., 

assessment is a process used to 

gauge students' learning results. It is 

used by the government to formulate 

educational policies and sought to 

assess and track procedures, 

learning outcomes, and ongoing 

enhancement of students' education. 

In line with Shadri, (Wiggins, 1993) 

stated assessment is considered 

important to improve students’ 

performance as well as to contribute 

to the teaching improvement and 

effective learning. It is an essential 

part of educational process. 

Considering the essential role of 

assessments in education, teachers’ 

ability to conduct classroom 

assessment is crucial, because all the 

processes start from the classroom 

setting (Fitriani, 2019).  

In Merdeka Curriculum, there 

are three types of assessments: 

formative, summative, and diagnostic. 

Based on those assessments, the 

researcher will focus on the 

diagnostics assessment as the 

study's subject. Since it is a new term 

that was utilized in both the Merdeka 

and prior curricula. It is anticipated to 

be the study's novelty. 

Merdeka curriculum also gives 

some alternatives to teachers to 

empower students in gaining 

knowledge towards English language 

strategies (Faqih et al, 2023; 

Pramesti et al, 2023; Maemunah et 

al, 2023; Khalifisati et al, 2023). It 

remains to explore anything about as 

well as technology used in English 

Education (Wulandari et al, 2024; 

Susanto et al, 2024; Kurniawan et al, 
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2024). some experts explain that 

Curriculum Merdeka might elaborates 

anything about students’ enhancing 

language skills and language 

components (Winanta et al, 2024; 

Naim et al, 2023; Khasanah et al, 

2023). Through those reviews, 

Curriculum Merdeka frequently needs 

an assessment to measure students’ 

mastery in certain skills or topics 

which is defined as diagnostic 

assessment.  

Diagnostics assessment is a 

method of extracting the initial data of 

students to obtain information in the 

form of understanding, strength, 

weaknesses ranging from knowledge 

and skills as well as the behaviour 

character of students (Yulianto, 

2022). It must be carried out before 

learning to categorize student 

conditions in psychological and 

cognitive terms (Mulinda, 2022) 

Diagnostic Assessment is 

divided into non-cognitive diagnostic 

Assessment and cognitive diagnostic 

assessment (Kemdikbud, 2020a; 

Mustika & Isnaini, 2022; Nasution, 

2022). Later, according to Coughlan 

et al. (2019), diagnostic evaluations 

comprise both non-cognitive and 

cognitive-diagnostic tests (Zlatkin-

Troitschanskaia et al., 2018). The 

purpose of the diagnostic evaluation 

was to identify the pupils' present 

conditions and diagnose their 

fundamental skills (Nasution, 2022). 

This kind of assessment can be done 

before the development of Merdeka 

teaching modules, at the start of a 

class, or at the start of an academic 

year. It is closely related to students' 

ability and readiness to receive 

learned knowledge (Kemdikbud, 

2022)  The diagnostics assessment 

expected to help teachers in 

determining the strengths and 

weaknesses of their students and to 

modify their lessons to suit each 

student's needs. 

Hopefully, by identifying 

teachers’ perception and practice, 

this study can contribute to the 

professional development of 

teachers. Teachers can find areas for 

development and improve their 

teaching methods by analysing their 

diagnostic assessment 

implementation strengths and 

weaknesses. This study is expected 

to offer significant perspectives on the 

use of the Merdeka Curriculum, 

particularly in the context of English 

language teaching, and to enhance 

diagnostic assessment procedures 

within the curriculum. 
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B. METHODOLOGY 
To gather the data about 

teacher’s perceptions and practices in 

utilizing diagnostics assessment, the 

researcher used a mixed quantitative-

qualitative approach. Firstly, nine 

English teachers who joined in 

Change Agent Teacher Batch-4 from 

Grobogan Regency was surveyed. 

Then, an interview and class 

observation was carried out in order 

to gather more detailed information 

regarding teachers' perceptions and 

practices of diagnostic assessment. 

In this case, three teachers were 

interviewed and two teachers were 

observed.  

Secondly, the gathered 

information was examined 

independently. The information 

gathered from the questionnaire was 

coded, categorized, tabulated, and 

described. In the meantime, reading 

or memoing, characterizing, and 

categorizing were used to examine 

the qualitative data from the 

interview, classroom observation, and 

document analysis (Gay, Mills, & 

Airasian, 2011). 

 

 

 

 

C. RESULTS AND DISCUSSION 
In this part the results were 

explained from the findings of 

teachers’ perception and practice. It 

explained on how teachers’ 

perceptions and practices was 

investigated through questionnaire, 

interview, and class observation.  

 
Teachers’ perception on 

Diagnostics Assessments 
To gather the data, nine 

teachers asked to fill the survey. 

Then three of them were interviewed. 

From the survey, it showed that 

teachers have perceived diagnostics 

in positive way. They agree and 

strongly agree about the perception 

of diagnostics assessment as drawn 

in the table below: 
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Table 1: Teachers’ perception of 
Diagnostics Assessment 

 

It was strengthened by the 

results of the answer of their 

questionnaire as follow:  

“Diagnostics assessment is an 

assessment conducted before the 

learning process to identify students’ 

abilities, characteristics and interests” 

(Teacher 1) 

“Diagnostics assessment is an 

assessment conducted at the 

beginning of the learning process to 

identify the interests, learning styles 

and characteristics of the students” 

(Teacher 3) 

In applying the assessments, 

teachers applied some technique 

according to their preference. 

 

 
 

Table 2: Teachers’ perception of 
technique preference in Diagnostics 
Assessment 

 

The simple questions in written 

form used to be their most preferred 

to do. Direct oral test, Observation, 

one-and-one interview also did by the 

teachers to assess their students. 

Others were application like: padlet, 

jamboard, bitly, google doc, google 

spreadsheet, any learning style test, 

emotional test, etc. Those helped 

teacher to be easily known the result 

after doing the diagnostics 

assessment. 

From the technique they 

preferred, teachers confirmed that 

many benefits they took as we can 

see from the table below: 
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Table 3: Teachers’ perception of benefits 
in Diagnostics Assessment 

 

The strongly agree and agree’ 

answers dominated the result. It 

meant that all teachers have good 

perception on how diagnostics 

assessment was beneficial for them. 

“Diagnostics assessment is very 

beneficial because by understanding 

their initial abilities using this system, 

we don’t just aim to group the 

students into categories like those 

who are good, those who are 

average, and those who are 

struggling. In fact, I prefer if the 

students with higher abilities act as 

peer tutors. So, students who may 

have challenges can ask their peers 

for help or seek additional knowledge 

from them. This way, it creates a 

more comfortable and collaborative 

environment among the students.” 

(Teacher 01). 

 Although from the interview 

teachers claimed that the diagnostics 

assessment was applied effectively in 

their class, they also found many 

problems happened as follows: 

 

 
Table 4: Teachers’ perception of 

problems in Diagnostics Assessment 

 

The answer of the question 

was varied in this part. According to 

them: 

“It is frustrating when students 

are too lazy to respond, and no 
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honest answer come in because 

they’ve copied from their peers. In 

such cases, we can’t accurately map 

their true abilities” (Teacher 4) 

Another problem was related 

to the students’ who didn’t involve in 

the assessment process: 

“There haven’t been any 

problems or obstacles for me. The 

only common challenge for teachers 

is managing the classroom” (Teacher 

1) 

In order to tackle the problems, 

teachers did some strategies as 

drawn in the table below: 

 
Table 5: Teachers’ perception of 

strategies in Diagnostics Assessment 

 

From the table above, the 

researcher found that discussing to 

other teacher placed as the first 

strategies done by teacher. They 

were more often did it than joined in 

conference, observed another 

teacher or autonomously learn 

through reading books or internet. 

 

Teachers’ practices  
Cohen (Cohen, Manion, & 

Morrison K, 2008) at al as cited from 

Aliningsih (Aliningsih & Sofwan, 

2015) describes that as assessment 

uses real evidence from real situation 

rather than through the use of test. 

Here, in investigating the teachers’ 

practices, a class observation and 

document analysis were done. From 

the class observation, it was seen 

that both of the change agent 

teachers had practiced diagnostics 

assessment well. They knew the 

appropriate time to use cognitive or 

non-cognitive assessment, completed 

with its technique and media. They 

also knew the stages should been 

done. Those are preparatory, 

implementation, and follow- up stage 

(Kezia, A, & Budi, 2023). 

The researcher observed the 

differences in practice between two 

teachers: one used direct question 

that were converted into physical 

activities to assess cognitive 

assessment, while the other used a 

more traditional method that involved 

sharing papers. Based on both 
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practical, students who participated in 

physical activities appeared happier 

and more enthusiastic than those 

who did not; the only lack was the 

large number of students in the 

classroom, so the researcher might 

recommend grouping the students 

before engaging in such an activity. 

Related to document analysis, 

it was found that both of the teacher 

didn’t make the document of scoring 

analysis of the cognitive assessment 

result they got. It drew her into a 

conclusion that there was no 

significant difference between private 

and public-school teachers in terms 

of documenting learning activities. It 

also revealed that teachers’ 

professional status also did not take 

much effect in the assessment 

practice.  

The differentiation also found 

in the term they used in teaching 

module. Since the change agent 

program was held in the year of 2022, 

by 2024, there has been a shift in the 

terminology used by teachers in their 

teaching modules. The term 

"diagnostic assessment" has been 

replaced with "initial formative 

assessment." 

 

The Relationship between 
Teachers’ Perceptions and Their 
Practices of Diagnostics 
Assessment 

The results of the study 

showed a connection between the 

perceptions and practices of 

teachers. Teachers had a favourable 

opinion of diagnostic evaluations 

because of the numerous advantages 

they received from using them. 

They both felt that using 

diagnostic tests in their teaching 

wasn't difficult at all. Since there was 

no expense or time involved, it was 

simple to complete. Indeed, they 

believe that diagnostic assessment 

helped teachers build stronger 

relationships with their students and 

gained a deeper understanding of 

them. 

They developed a positive 

opinion of the diagnostics 

assessment as a result of the 

advantages of practicing it. The 

researcher noticed that teachers' 

perspectives on how to properly apply 

the diagnostics assessment in their 

classrooms varied as a result of 

completing them. Diagnostic 

assessment was seen as a way to 

evaluate teachers as well as students 

in order to determine their own 
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strengths and weaknesses. because 

it can be used to gauge whether or 

not the diagnostics fulfilled the 

expectations of the teachers. 

Teachers who had a positive 

perception of diagnostic assessments 

strived to worked better themselves, 

which implied that they also tried to 

advance in their own learning 

process. 

 

D. CONCLUSION 
It can be inferred from the 

results of the data interpretation and 

discussion in the preceding chapter 

that teachers have favourable 

opinions of the diagnostics 

assessment since they concur that 

there are many advantages in 

applying it. Diagnostic tests have an 

impact on how they conducted the 

learning process since they tended to 

assist them better understand of their 

students. 

The primary issue with using 

diagnostic assessments in the 

Merdeka Curriculum, however, was 

that the teachers thought the results 

were biased due to the huge number 

of diverse children and kids who did 

not participate in the testing. In order 

to resolve the issues, they typically 

address them in a group setting with 

other educators, a guidance tutor, a 

homeroom teacher, and another 

English change agent teacher. 

Next, from the analysis of 

classroom observation showed that 

teachers had applied the non-

cognitive and cognitive diagnostics 

assessment in their class. Before 

class, both teachers helped the 

students to express their emotions. 

However, students were more eager 

to participate in other class activities 

when participants engaged in 

physical activities during diagnostic 

assessments. 

Finally, this study revealed that 

the teachers’ perceptions towards 

diagnostics assessment played a 

significant effect in their practices. 

Teacher were positively opinion 

towards diagnostics assessment after 

they felt the beneficial of it. They 

strived to improve themselves, so 

they could conduct a better 

diagnostics assessment to adjust 

their learning tools to be suitable to 

students’ condition and need. 
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